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Abstract
This paper is organized in two parts. First part deals with the impact
of Globalization to advance education, business/management
education being in the lead, to deliver talent and skills for emerging
nations towards social and economic development. Second part of
the paper focuses on the history - Genesis, Growth & Prospects of
Management Studies Education in Sri Lanka:
In the New World Order of the 2nd decade of the 21st century,
businesses and managers continue to experience unprecedented
global competition at home and abroad; correspondingly demanding
management education to meet the times, especially MBA training
to prepare business leaders with global business skills competencies.
In the main, it examines pressing issues, prevailing trends, and
recommendations on building university and B-School core
competencies and best practices, harnessing expertise of Advisory
Councils on Management Education composed of senior executives,
coupled with impact roles of constituents/stakeholders in structuring
a strategic planning model for management education reform to build
afresh undergraduate and postgraduate MBA/EMBA and PhD/DBA
programs. In essence, continued revitalization of B-Schools to
deliver management education degrees of relevancy and currency
will be greatly enhanced by strategic alliances between B-Schools
and Industry/Business and collaboration with intra-university
academic exchanges.
Dharma de Silva is a Professor & Director, Center for International Business
Advancement Rudd Foundation Distinguished Fellow Chair, World Trade Council of
Wichita, Barton School of Business, Wichita State University.
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Over a 50 year successful journey of pioneering the management
education experimental model, moving away from the three-year to
four year undergraduate and two year MBA/MPA degrees, is now
emulated by many public sector and private sector universities in
Sri Lanka. Of significance is that the integrated management
education based on the American model was in contrast to the then
existing British 3 year degree structure in Sri Lanka which
necessitated a major marketing effort. The author traces the history
of management education as the initiator of the new model because
he was fortunate to function as a counter-part lecturer cocoordinating Stanford Executive Development (EDP) seminars
sponsored by the International Center for the Advancement of
Management Education (ICAME) Graduate School of Business,
Stanford University, held during 1959-61, by a team of visiting
professors that included Dr. James Howell, who was engaged in the
Ford study "Higher Education for Business." The author continued
his contacts with the Stanford Professors to finalize the management
education model, and the Stanford seminar and EDP alumni enabled
the implementation of the new model by accepting to be visiting
lecturers; while the top management executives who attended
Stanford seminars volunteered their services by joining the first
Advisory Council of Management Education, to champion
management education at the Vidyodaya University of Ceylon,
during the leadership of Vice Chancellor Ven. Dr. Walpola Rahula
and Professor, Dr. Dharmasena de Silva. Thus, Sri Lanka became,
among the first Asian countries, to initiate the management education
model covering both undergraduate bachelor's and post-graduate
MBA/MPA degrees, akin to the most modern and advanced among
the best B-Schools in the USA. Part II of this paper also presents
recommendations in support of the Higher Education Ministry's 2011
Memo on Higher Education Reforms, by concentrating on
management education; the importance of management education
reforms to change with the times, and to engage in AACSB type of
accreditation standards/guidelines to achieve program quality and
excellence for Sri Lanka universities to be among the best
management education providers in Asia.
The paper reviews the global influences brought about by
globalization, economic-trade liberalization, integration of cultures
and business practices contributing to a competitive global
marketplace beyond the traditional TRIAD (dominated by Japan,
-2-

New World Order Demands
Management Education Reforms

USA, Germany - JUG) to BRICKS and G20's EMCs. The paper draws
on findings from 28 textbook authors and workshop leaders/
resource specialists conducting the WSU CIBA-USED/BIE
symposium in 2006 (see details in Appendix and URL
www.WTCouncil.wichita.edu); interviews with participating
professors, USED-BIE/CIBER directors; and accreditation systems/
reports by Bologna Accord, GFME, AACSB and EFMD's EQUIS (20072012).
Keywords: Triad (Ohmae]; Japan+Usa+ Germany= Jug [Desilva];
Bric [Goldman Sachs] = Brazil, Russia, India & China; Bricks [Desilva
Addskorea+Safrica]; Emc = Emerging Market Countries; Chindia
[Ramesh]=China & India; Chindia+Jug=Quintet [Desilva]; Aacsb=
Association To Advance Collegiate Schools Of Business;
Efmd=European Federation Of Management Education; Equis =
European Quality Improvement System; Gfme=Global Foundation
For Management Education, Used/Bie =Us Department Of Education,
Business International Education And Cibers=Centers For
International Business Education & Research

Introduction - Globalization: A New Trajectory for Management
Education
Globalization is one of the most signifcant forces of change for business and thereby
demands that management education adapts to supply business skills likewise.
In the eyes of most knowledgeable analysts, globalization has delivered vast
benefits to society. Free trade and the gains from comparative advantageunderstood since David Ricardo's postulation in 1817-have offered incentives
for integration of business across countries and markets. Yet, a succession of
economic crises over the past two decades spawned a small but headline-grabbing
chorus of criticism about business school products6. Some critics blamed the
onset and spread of the fnancial crisis on the wave of globalization over the past
generation. That business schools have a hand in globalization is a popular charge.
The fnancial crisis spawned some op-ed columns alleging that the crisis was due
to MBA graduates of leading schools7, 8.
Some would argue that the future of management education is at a tipping
point. After the recent financial crises that are still affecting much of the world,
many critics looked to the 'breeding grounds' for those 'responsible' for the global
disaster7 - namely the world's leading business schools. Whilst most fair-minded
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analysts agree that laying the blame at the door of the educators is unfair, the
accusations have led to a re-evaluation of business education and the types of
leaders that are being produced as a result of achieving the 'holy grail' of the
MBA7. Indeed, even the United Nations (UN) has declared an interest in the subject
by forming the United Nations initiative for Principles of Responsible Management
Education (PRME). The University of Exeter Business School's response to the
implementation of PRME has been to launch a completely new MBA programme
from 20119 .
Srikant Datar (2010) et. al. in a HBR article "Business Schools Face Test of
Faith." "Is It Time to Retrain B-Schools?" As these headlines make clear, business
education is at a major crossroads. For decades, MBA graduates from top-tier
schools set the standard for cutting-edge business knowledge and skills. Now the
business world has changed, say the authors of Rethinking the MBA, and MBA
programmes must change with it. Increasingly, managers and recruiters are
questioning conventional business education. Their concerns? Among other
things, MBA programmes aren't giving students the heightened cultural
awareness and global perspectives they need. Newly minted MBAs lack essential
leadership skills. Creative and critical thinking demand far more attention10.
Globalization is still in its formative years says GFME12. Globalization, many
would argue, is at once the most visible opportunity and the most persistent
challenge faced by business schools. "A frustratingly wide curriculum gap remains
alongside large risks of misdirected and incoherent strategies. Globalization has
obviously been difficult for business schools and, unquestionably, they must do
more to deepen our understanding of global business and to extend the reach of
educational engagement across borders. The globalization of management
education is being shaped by a complex web of forces we have only just begun to
understand. The field's outcomes have not been predetermined and will depend
enormously on the actions, individually and collectively, taken by business
schools and a wide range of stakeholders today12.
Competition is not the only aspect of globalization that elevates quality and
performance in management education. Globalization also opens management
educators' eyes to new models and expands benchmarking opportunities. When
different educational and research processes, cultures, and experiences meet,
more innovation is likely to occur. Business schools also augment and improve
capabilities through partnerships and use them as a platform to launch capacity
building initiatives. When faculties generate and share educational content
relevant to local communities, 'social multiplier' impacts result. Successful
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initiatives of one school help countless others globalize. According to AACSB:
"We cannot possibly be precise about the attributes, knowledge, and skills that
are most relevant to a 'global' business school. Indeed, we have stumbled on a
major reason why so little useful information exists from business leaders about
what they expect from business school graduates. General leadership,
communication, teamwork, and relationship development skills have always been
important, but globalization has made them critical"12.
Two changes brought on by globalization will likely have a larger impact.
 First, risk must be interpreted and managed in a global setting. In most
national settings, higher education is characterized as stable and predictable
in comparison to business and government. Exchange rates, regulations,
and reputations can change quickly, so deans and directors must be more
tolerant of ambiguity and able to manage risk.
 Second, the globalization of management education will often require more
creativity and innovation. Regardless of where they are based, universities
and business schools have not normally required leaders to so consistently
create new products, processes, and marketing methods. Little incentive
has been offered to be innovative. In more competitive and collaborative
global environments, we see more pressures and opportunities to invent
and implement new ideas. Industry-wide initiatives can accelerate and
improve globalization. They could be suppliers, service providers,
intermediaries, or regulators.
AACSB's Report12 findings, though not meant to be all-inclusive, have a list of
some recommendations for additional research, as follows:
1 . Will management education globalize like business? AACSB's Report12
"highlighted many fascinating questions about if and how business school
globalization (or higher education globalization, for that matter) will
resemble globalization by firms and other types of organizations. Business
schools house many scholars of multinational enterprise who are intimately
familiar with the issues, trends, and strategies of businesses seeking
in?uence, resources, market share, and efficiencies across borders".
2. What global skills and competencies should educators aim to build? AACSB
notes that "specificity from the business community (and particularly of
segments within the business community) about needed skills among
business school graduates is rare; in most cases, business schools are tasked
with assessing more general evidence of the business world's needs and
interpreting the implications for their educational programmes. For
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business schools to develop the most appropriate educational responses,
future research must enable these needs to be more clearly identified and
articulated. As part of a broader effort by members of the academic
community to develop and implement effective measures of learning
outcomes, an enhanced understanding of the particular challenges posed
by assessment of ''global'' competencies and capabilities is increasingly
important"12.
3. How will innovations in technology and learning approaches advance
globalization of management education? "Technological advances and the
corresponding transformation of learning have implications for educational
delivery far beyond the scope of globalization"12.
4. How can the ''haves'' help the ''have-nots''? The AACSB report12 references
the important role of developmental relationships between established
232 Globalization of Management Education business schools and those
schools seeking to improve. Additional research on successful capacitybuilding efforts can yield insights that would be useful in helping to support
these kinds of developmental relationships. This is the third great wave of
development in management education.
5 . The AACSB Task Force12 "believes that, given the trends observed, they are
relatively early in the wave. A history of the relationship between business
academia and the business profession suggests that business practices drive
academic research; research stimulates changes in practice; and revised
practice drives more research. Given the rapid and monumental
developments in practice associated with the globalization of business,
this report is necessarily more of a prologue than a de?nitive exposition of
the situation, more of a call for further research than a settling of mature
questions, and more of an appeal to action than a satis?ed endorsement of
the status quo."
AACSB analysis, as of June 2010, the number of "Institutions Granting Business
Degrees at the Undergraduate Level or above, by geographic region" is as follows19:
 Africa 767 (Northern Africa 211; Eastern Africa 151; Middle Africa 41;
Southern Africa 46; Western Africa 318)
 Americas 3,695 [Northern America 1,726; Caribbean 97; Latin (Central &
South) America 1,872
 Asia 6,087 [Central Asia 138; Eastern Asia 1,725; South-Eastern Asia 1,978;
Southern Asia 1,829; Western Asia (Middle & Near East) 417] - China and
India have become the largest providers of management education in Asia.
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 Europe 1,975 (Eastern Europe 685; Western Europe 1,290);
 Oceania 99 (Australia and New Zealand 76; Polynesia 23).
Figure 1: Number of Accredited Business Schools by Accrediting
Agency, 2009-2011

Source:www.businessinsider.com/best-business-schools-2011
Note: Schools are counted for programme-level accreditations (AMBA, EPAS, and FIBAA)
if at least one of their programmes has been accredited. ECBE accreditation was not
tracked prior to 2010. Triple Accreditation is the accreditation awarded to 57 business
schools worldwide by the three largest and most influential business school accreditation
associations: AACSB - Association to Advance Collegiate Schools of Business (based in
Tampa, Florida, with an Asia office in Singapore) AMBA - The Association of MBAs
(based in London; EQUIS - European Quality Improvement System (based in Brussels).

As can be seen in Figure 1, the overall number of business schools holding one
or more of the above accreditations has risen over time, although such schools
still account for less than 10% of all schools known to offer business degrees at the
bachelor level or higher. Business Insider estimates that over 13,600 institutions
worldwide offer at least one bachelor-level (or higher) business degree. Of these,
only 1,338 held at least one of the above accreditations as of July 1, 2011, although
that is up from 1,216 two years prior. Organizations tracked include: the
Association to Advance Collegiate Schools of Business (AACSB International);
the Accreditation Council for Business Schools and Programmes (ACBSP); the
Association of MBAs (AMBA); the Association of Management Development
Institutions in South Asia (AMDISA), offering SAQS accreditation; the Central
and East European Management Development Association (CEEMAN), offering
IQA accreditation; the European Council for Business Education (ECBE); the
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European Foundation for Management Development (EFMD), offering EQUIS and
EPAS accreditations; the Foundation for International Business Administration
Accreditation (FIBAA); and the International Assembly for Collegiate Business
Education (IACBE). As of April 2012, 648 member institutions hold AACSB
Accreditation. Overall, 43 countries and territories are represented by AACSBaccredited schools. Of the accredited schools:
 42 institutions have undergraduate programmes only (6% of accredited
members)
 30 institutions have master's and doctoral programmes only (4% of
accredited members)
 178 institutions have AACSB's additional accounting accreditation (28% of
accredited members)
Differences and Scope of Accreditation: Each of the three main agencies assesses
and audits a business school according to different interpretations of criteria and
scope as explained in the chart below:
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Sources: The Economist (Oct 15, 2011). Is time running out for business schools that
aren't quite elite? http://www.economist.com/node/21532269; AACSB Standards;
http://www.aacsb.edu/accreditation/standards.asp; AMBA Criteria http://
www.mbaworld.com/accreditationcriteria; EQUIS Standards and Criteria http://
www.efmd.org/accreditation-main/equis/equis-guides;
http://www.aacsb.edu/
accreditation/fees.asp;
http://www.efmd.org/index.php/accreditation-main/equis/
equis-fee-structure
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Several Business Schools' self-reports also seem to provide evidence of a fair
amount of curricular changes that relate to globalization. Thus, the 2009
Curricular Innovation Study by the MBA Roundtable found that 69 percent of
the 232 respondent programmes reported that they had made a significant
revision to their MBA curriculum within the previous four years. And 47 percent
of all programmes reported that they had provided more emphasis on global
perspectives, which came in just behind that hardy perennial of leadership
development offerings (49 percent)2.
According AACSB report12: The field of management education is amid the
third great wave of development, viz:
 The first wave stretched over decades, even centuries, as institutions sought
to identify and develop a body of knowledge that would serve to elevate
the practice of business. This wave was one of entrepreneurship and
innovation, in which business schools experimented with the form and
content of education;
 The second wave, which began after World War II, marked the
intellectualization of management education and was characterized by the
advent of rigorous research, a canon of broadly accepted ideas, the
professional development of educators in doctoral programmes, and
standards of quality that were reflected in accreditation programmes. In
some respects, the second wave reflected the growing professionalization
of management itself.
 This third wave promises to be no less transformational: it is the wave of
globalization. This wave is characterized by surging demand, engagement
of institutions across borders, widening access to higher education, rising
acceptance of the value of business degrees worldwide, the reach for global
brands in education, and the use of totally new educational formats that
experiment with new technology, travel, and local experiences. Rarely, if
ever, have the world's business schools experienced change as far-reaching
and powerful as the current wave of globalization
 Influencing management education to change with times is the significance
of the 2008-2009 global crisis and impact on the new global agenda of the
new world order become unveiled, on the backdrop of the worst economic
crisis since the great depression, demanding new approaches and strategies
for management education to overcome the consequences of the current
economic perils in Europe, Euro issues and accompanying employment
problems coupled with national debt crises exemplified by the US debt
ceiling debate of 2011;
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 In the second half of the period, we witnessed the collapse of the credit
system and a rapid spread of the biggest and most contagious economic
recession in our lifetime.
 This crisis has presented the international community with some needs:
(a) design and implement global recovery, (b) reform of the IMF to cope
with economic distress in the developing countries, (c) international
financial regulation, (d) reform of the international monetary system, (e)
diverse calls to rethink global capitalism (with more questions raised than
answers)
 The resultant decline of global economic growth, world trade, and
investment is immeasurable in its impact on manufacturing jobs,
employment in all sectors, consumption and standards of living worldwide asking the important question- what have Business Schools taught
MBAs/mangers?
 This new scenario adds a note of urgency to new initiatives e.g. like PRME:
a global call to change the curriculum, research and learning methods of
management education, incorporating at the core of the vision, the tools
and the skills taught, the values expressed by Principles for Responsible
Management Education (PRME) of the United Nations Global Compact
(UNGC)10.
The UNGC Principles for Responsible Management Education (Principles for
Responsible Management Education) (PRME or "Prime")10 As institutions of higher
learning involved in the education of current and future managers we are
voluntarily committed to engaging in a continuous process of improvement of
the following principles, reporting on progress to all our stakeholders and
exchanging effective practices with other academic institutions:
Principle 1. Purpose: We will develop the capabilities of students to be future
generators of sustainable value for business and society at large and to work
for an inclusive and sustainable global economy.
Principle 2. Values: We will incorporate into our academic activities and
curricula the values of global social responsibility as portrayed in international
initiatives such as the United Nations Global Compact.
Principle 3. Method: We will create educational frameworks, materials,
processes and environments that enable effective learning experiences for
responsible leadership.
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Principle 4. Research: We will engage in conceptual and empirical research
that advances our understanding about the role, dynamics, and impact of
corporations in the creation of sustainable social, environmental and
economic value.
Principle 5. Partnership: We will interact with managers of business
corporations to extend our knowledge of their challenges in meeting social
and environmental responsibilities and to explore jointly effective approaches
to meeting these challenges.
Principle 6. Dialogue: We will facilitate and support dialogue and debate among
educators, business, government, consumers, media, civil society
organizations and other interested groups and stakeholders on critical issues
related to global social responsibility and sustainability. We understand that
our own organizational practices should serve as example of the values and
attitudes we convey to our students

a

China Europe International Business School (CEIBS) became a signatory
institution of United Nation's Principles of Responsible Management (PRME) in
2008. By virtue of being immersed in the business, educational and government
community, the school is at the center of conversations related to public policy
and emerging trends, such as sustainable business and corporate social
responsibility. Since its launch in 1994, the China Europe International Business
School (CEIBS) has built a solid reputation as the leading international business
school in Asia. CEIBS is a not-for-profit joint venture of the Chinese Government
and the European Commission. It is the only China-based business school that
has achieved top-tier global rankings for its MBA, EMBA and Executive Education
programmes. The school has held the ranking of #1 in Asia for its MBA programme
since 2004 and was ranked #8 worldwide in 2008 by the Financial Times annual
global survey. CEIBS is the only business school in mainland China that has earned
internationally-recognized accreditation both by EQUIS and AACSB. Its affiliation
with PRME cemented CEIBS' focus upon educating responsible business leaders.
Issues of corporate social responsibility, sustainability and business ethics are
woven through the curriculum and the fabric of daily life and interactions among
our multi-cultural, diverse student and faculty populations. The result is a unique
learning environment that is a microcosm of the global business community.
CEIBS report (2009) summarizes the myriad activities occurring in 2008 that
relate to and support the Principles of Responsible Management Education
(PRME) set forth in the United Nations Global Compact.4
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In the 1960s the primary focus was undergraduate degrees and executive
programmes. A call for curricular innovation, responsiveness, and improved
quality in business education, was sparked in 1959, with the release of two
"Foundation Reports". These critical reports, Gordon & Howell's (Ford
Foundation) study "Higher Education for Business", and Pierson's (Carnegie
Corporation) study, "The Education of American Businessmen" changed the scope
and respectability of management education (AACSB, 1966; Daniel, 1998; Hugstad,
1983; Porter & McKibbin, 1988). Gordon and Howell (1959) commented "Industry
demanded strong leaders, ones who possessed the necessary skills, knowledge,
and flexibility to keep pace with changes in business." The author was associated
with Jim Howell (1959/60) when he was on a Stanford team of the International
Center for Management Education, conducting executive seminars in Sri Lanka
as a counterpart lecturer assisted in pioneering the integrated management
education in Sri Lanka in the 1960s. Today business schools are expected to be
much more customer-focused, entrepreneurial, and self-reliant. And perhaps
most importantly, today business schools need to be more global but act local in
planning, organizing and staffing their courses to meet the changing times.13
Management education has entered a period of profound transition - driven
by globalization, technology, demographics, and pressing social imperatives.
Because management education is an investment in the future of business, it is
important to understand the challenges, opportunities, potential risks and
rewards associated with this transition. In light of recent developments in
management education, it is possible to conclude that the future not only holds
exciting opportunities, but also poses serious challenges for business schools.
All studies including the AACSB report leave little doubt that the demand for
management education will continue to grow. It also shows that, in some ways,
the industry has been evolving to cope with the changing environment. For
example, the number of business schools and programmes worldwide has
expanded quickly in response to increased demand. It would be natural to be
optimistic about the future of management education based on these observations.
But, the AACSB report says that there are several issues of major concern: "How
will we accommodate future growth in light of resource constraints and quality
concerns? How do we balance global aspirations against pressing local needs?
How will we assure quality, given tremendous pressures to cut costs? How will we
sustain scholarship in business schools when doctoral education has not kept
pace with growth in undergraduate and master's enrolments? How will we continue
to align programmes and curricula with the ever-changing needs of organizations?
Although there are no easy answers to these questions, the challenges embedded
within them are not insurmountable".13
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Santiago Iniguez de Onzono, Dean IE Business School, comments: "Management
can be one of the noblest professions in the world. It creates growth, wealth and
development in society, provides jobs, fosters innovation and improves living
conditions. Good management is one of the best antidotes to most of the world's
illnesses since it promotes convergence and understanding among civilizations.
In times of crisis what is needed is more entrepreneurs and better management.
At the same time, the current circumstances provide the arena where true
leadership is tested and where managers can identify new opportunities or reinvent their existing businesses: it is time for the survival of the fittest, in Darwinian
terms, or for the birth of new species that better adapt to this new environment.
Times of crisis provide the breeding ground for entrepreneurs and innovators
and many major companies, like Google, were created in adverse circumstances."
He identified a number of initiatives that business schools' deans, directors and
faculty can implement in order to confront future crises and better serve their
social mission, viz14:
 Cultivate constructive interaction with different management stakeholders,
particularly governments, since they will become pivotal players in the
economy as regulators, shareholders and investors in the coming years.
 Realign academic research with the needs of the real business world, and
 Develop a New Generation of Faculty

Management Education from 1959 to Present - Going Global
Before proceeding, it must be said that the current wave of globalization and its
impact on the global economy differs from previous periods of economic
integration. The implications for the global economy, for years to come, are both
positive and negative demanding urgently need actions by more than the
traditional advanced economic power(s). Different about this period of integration
is the expectations and deliberations of the G-20 leaders of 2009, including the
BRICKS. Arguments presented concentrate on three aspects:
First, the sheer scale of the globalization process is unprecedented; second,
the relative size of the emerging economies (BRICKS) being integrated into the
core of the global economy means that their policies matter for advanced
economies, as well as for their own; and third, the widespread adoption of supplychain management by business further enhances the depth of integration."
(University of Oulu, 2008 White Paper on What is Globalization?) This integration
has advanced activities in the value chain among the emerging economies of
BRICKS that include:
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i)

inbound logistics activities that involve receiving and managing raw
materials;

ii)

operations activities that transform raw materials into semi-finished,
component parts and final manufacture of products or creation of
services;

iii) outbound logistic activities that deliver finished products to customers
word-wide;
iv) marketing and distribution activities that create marketing strategies to
compete in providing target market consumers with products or services;
and
v)

provide post-sale customer support for products or services that enhance
customer retention.

These activities coupled with best practices in the value chain, in turn, foster
further production of products or services to meet the increasing market
requirements of not only developed nations and BRICKS, but also the new-entrant
firms and entrepreneurs of other nations in pursuing economic development. In
noting the difference that characterizes the sheer scale of the globalization process,
it is vital to discuss the relative size of BRICKS emerging markets and their policies
matter. It is evident that current economic policies of emerging-market BRICKS
countries have improved the welfare of their citizens, alleviated poverty and
brought in a large number of neighboring countries into FTAs and growth to rest
of the world, through the gains from trade. Correspondingly, a major economic
advantage that globalization has made is to add value to raw-materials, component
parts manufacture of developing countries. Prominent are BRICKS nations in
engaging in global supply-chains. Advances in information technologies,
specialized production processes, and reduced communication and
transportation costs have all led to a whole new range of semi-finished/component
parts, goods and services becoming tradable. For example, over the past 30
years, the share of imports as a percentage of manufacturing production has
tripled.
In light of these developments impacting on management education with global
recovery, the future not only holds exciting opportunities, but also poses serious
challenges for business schools to increase the quality of curricula and delivery
systems of relevancy and currency. The global economy's unstoppable
globalization has accelerated and global business management skills needs have
sharply increased because of the following predominant factors and influences:
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 The continued oil price escalation following the nationalization of petroleum
production and price setting power by OPEC, taken away from oil
multinationals in 1974 and resultant drastic impact on USA & global
economy; but expanded global business by OPEC/oil rich nations and
management education started at many universities;
 The rise of the Japanese auto industry and accompanying oil shocks I
(1974) &, II (1980) resulted in overall automobile quality and technological
advances, setting price-wars based on MPG savings - redefining advertising
and marketing education;.
 The rise of semiconductor industry and manufactures in Asia, supply chains
and expanded international trade affected USA-EU dominance;
 NAFTA and EU economies became more closely integrated; and with Japan
dominated trade & investment flows in a TRIAD, created a "JUG' fortress
now overtaken by a "QUNITET" (JUG plus CHINDIA);
 The fall of the Soviet Union, creation of the commonwealth of independent
states (CIS-12) opened new markets and trade;
 The telecommunications boom that increased the amount of fiber optic
cable availability around the world and internet growth revolution and
triggered much disintermediation using new channels to reach customers
at low cost. Indeed the speed of change is closely allied to the growth of
communications. Developments in information and communication
technologies have been exponential
 Burgeoning technological, low-cost telecommunications and transport/
logistics have increased participation of BRICKS and EMCs in the new global
economic architecture and new business paradigms reshaping world trade
creating new demands on management skills;
 The world's most populous Chinese economy's opening up, attracts FDI
creating new business and export forte to lead global exports and has
amassed the largest foreign reserves in the world;
 The 2nd largest populated Indian economy's reforms coming a decade later
than China's, created an IT/business services powerhouse.
 Since 1990, nearly 3 billion people have been added to the world economy
with CHINDIA's (China & India) middle class approaching a billion in the
2nd decade of the 21st century.
 New-to-market entrants and entrepreneurs have opportunities to go
beyond traditional exporting to various modes to enter the global
competitive marketplace;

- 16 -

New World Order Demands
Management Education Reforms

 In sum: Globalization is a fact of life from which we cannot retreat and
these changes in the New World Order's global economy and world trading
system have made a significant impact on competitive forces where
suppliers/vendors have access to a larger number of emerging mid-class
customers - opening the door for teaching material, research and case
development to be in tune with changing times.
Joseph Stieglitz (2002) in Globalization and its Discontents wrote:
Globalization is itself a complex force that affects all aspects of our global and
national management education systems. Globalization has brought huge benefits
- East Asia's success was based on globalization, especially on the opportunities
for trade, and increased access to markets and technology. Globalization has
brought better health, as well as an active global civil society fighting for more
democracy and greater social justice.
Globalization and reform: necessary conjunctions in management education.
The 2008 Global Foundation for Management Education Report identifies key
challenges for the future of management education and offers a number of
recommendations designed to stimulate coordination and collaboration within
the global education community. The report also seeks to engage business and
government leaders as active participants in shaping the future development of
business schools. Indeed, many groups have a stake in the success of global
management education, which impacts not only the success of individual
businesses, but also national competitiveness and economic growth on a global
scale. It is acknowledged that it is business or business schools that lead the way
when it comes to new ideas, approaches, or practices Then the question asked
today is with MBA all over the business landscape why all economic perils and
ills of modern times and why is the recovery delaying all over the world. Ask
more questions about the relevance of MBA? How will we continue to align
programmes and curricula with the ever-changing needs of organizations? In
this context, GFME report (2008) concludes that "the future not only holds
exciting opportunities, but also poses serious challenges for business schools."
As we have embarked on the 2nd decade of the 21st century characterized by
the New World Order, management education has entered a period of profound
transition driven by globalization, technology, demographics, and pressing social
imperatives. Because management education is an investment in the future of
business, it is important to understand the challenges, opportunities, and rewards
associated with this transition that also accompanied economic reforms and trade
liberalization in China and India - joining the USA as the largest emerging markets
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for management education. According to The Economist (Oct 15, 2011) an article
Trouble in the middle - Is time running out for business schools that aren't quite
elite? signifies that in the USA "wages are becoming a huge drain on resources,
rising tuition (over 60% over the past ten years) at a time when enrolment is
falling; for American mid-level schools it is down 20% over the decade. In
comparison, the schools at the ends of the spectrum look more appealing. Lowerlevel programmes, which harbour no ambitions to be international players and
are not covered in our ranking, are seeing applications rise. They are much
cheaper to attend and often offer a discount for local students. For those taking
the increasingly popular part-time or online programmes, there is no reason
even to leave their jobs."
As the pool of domestic applicants has fallen, many American schools have
come to rely on students from emerging economies to fill their programmes.
"The influx of Asian students to America may peter out with China and India
furiously investing in business education programmes; brand-name schools such
as INSEAD and the MIT are opening franchises in Asia. Dipak Jain, the dean of
INSEAD, (quoted in The Economist) "believes that strong Western schools might
still have an advantage for as much as 20 years. But business-school case studies
are littered with companies that didn't appreciate how fast overseas capacity was
growing." Asian business schools still have a long way to grow according to The
Economist that currently has ranked just eight of them among the world's top
100. Of these, only one, the China Europe International Business School (CEIBS),
can be found on mainland China; it has campuses in Beijing, Shanghai and
Shenzhen. India, too, has only one: the Indian Institute of Management in
Ahmadabad (IIM-A).
The Economist (2011) adds: "It is the tip of a substantial iceberg. AACSB reckons
that there may be 1,500 business schools in India, and other estimates put the
figure as high as 2,500. But perhaps only 20 could aspire to become internationally
competitive, says Pankaj Ghemawat, a professor at IESE business school in Spain
and author of "World 3.0", a book on globalization. To do so they will need to hire
teachers who cost more than they can currently afford. IIM-A may have 552
applicants for each place on its Postgraduate Programme, considered the
equivalent of an MBA (Harvard, by way of comparison, has 11) but it only charges
a tuition fee of $38,000. In China, where more than 30,000 MBA students are
enrolled in the country's 184 state-approved programmes, the lack of good
business-school teachers remains a problem. Haiyong Ma, of the Changchun
University of Science and Technology, says that many are drawn from disciplines
such as engineering or the sciences and few have any real-world experience of

- 18 -

New World Order Demands
Management Education Reforms

business. Indeed, in many cases the universities ban them from pursuing outside
business interests." In time, though, Asian and other emerging-economy business
schools will be able to attack the incumbents on a second front: their curriculums.
For all its claims, says Mr Ghemawat, business education is far from a globalised
industry. He cites the example of the University of Chicago, which "proudly points
out that it runs programmes in three places (Chicago, London and Singapore)
and has exactly the same content in each of them." "Wouldn't you want", he goes
on, "some differentiation on that basis?" Emerging-economy schools have an
opportunity to offer business education that's globalised from the get-go." Only
7% of the research published in the top 20 management journals last year dealt
with any kind of cross-border issues, Mr Ghemawat says, "pointing to a facultariat
out of touch with the times. And case studies, the common method of teaching at
business school, are notoriously America-centered. Only around a third of those
published deal with an issue outside of America. Just 14% percent deal with a
cross-border issue in any way. And in only 6% of case studies is the cross-border
issue central to what is being taught."
The Economist's (2011) also observes "As the global market for business
education grows more cut-throat, America's non-elite schools are in serious
danger. They have two options, either of which would involve radically reengineering their business model, as they might put it. One option is to cut short
the two-year MBA. In much of the world, and particularly in Europe, students
complete MBAs far more quickly than they do in America. At INSEAD the degree
lasts just ten months. Yet of the 20 schools whose students earn most upon
graduation only Stanford, Harvard, Wharton, Berkeley, MIT and Chicago are twoyear, American programmes. The other option is to move away from the generalist
MBA. To compete for students from the wider world some schools may need to
specialize". One way to do this is to divert money into niche research centers, for
example in renewable energy or medical-sector management, thus attracting
students keen to forge a career in those areas. "Another is to piggyback on
excellence elsewhere in the university. But it may be hard to put into practice
because academics are conservative, at least when it comes to their own lives.
Persuading them to change will take time. Yet for many business schools, time
may be running out". The Economist (2011) concludes: "As business professors
teach their students, failure is an essential part of any dynamic market. A shakeout
of mid-ranking business schools would hurt the finances of a lot of universities,
which would be nasty. But even the threat of it should spur innovation, and perhaps
deliver to business students that most elusive of prizes: value for money."
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Brand Recognition of Management Studies and Business Schools
The strong brands like Stanford, LBS, MIT, Harvard, INSTEAD, IIM, CEIBS, allow
these institutions to draw the talent and the resources they need to achieve their
mission. According to the Dean of INSEAD16.
"In the case of a business school, the brand is partly supported by the school's
reputation (especially the reputation of its faculty and programmes) as well as
the visibility and success of its alumni. Clearly, schools with a strong brand will
attract and retain the best students, faculty, staff and corporate sponsors for
endowed chairs and fellows within their targeted market segment. The challenge
for these schools is to go beyond delivering a degree. They must deliver a lifechanging experience to their students so that their alumni will say, for example,
"I went to INSEAD" and not "I have an MBA."
AACSB in its NEWSLINE presenting "A Business School's Ingredient for a
Successful Brand" states: "A business school, for all intents and purposes, is like a
chocolate chip cookie. Different ingredients (superior faculty, scenic campus,
prime location, competitive programmes, and graduate employment rates etc.)
mixed together to meet the needs of students seeking the best management
education."
As the market for business education becomes increasingly crowded and
competition between providers intensifies, B-schools in the maturity stage of the
product-life-cycle must strengthen their brands to differentiate themselves if
they want to continue to attract the best talent and receive endowments/fellows.
A strong brand is one way to help "consumers" of management education (students
and companies) rank and recognize the B-Schools. For leading schools, being
ranked among the world's leading institutions, by WSJ, Forbes, Busines Week,
USN&WR, Financial Times, The Economist; is crucial to maintaining brand
awareness. For most schools, being accredited by the Association to Advance
Collegiate Schools of Business (AACSB) and EQUIS, (European Quality
Improvement System), the accreditation arm of the European Foundation for
Management Development, could be essential if they want to attract quality
students, particularly foreign students as advocated by many emerging countries
including Sri Lanka.

MBA Comes of Age but Demands Change with the Times
MBA (Master in Business Administration), is considered the flagship of business/
management education. The MBA can generate significant tangible and intangible
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inputs to graduates' careers and their employing organizations. Having an MBA
contributes considerably to graduates' human capital. Employers may profit from
such contributions, while an indirect positive effect is implied at the national
level. The MBA is the closest thing to a qualification to manage scientifically. It
generates positive outcomes and leads to good management and best practices.
Clearly, the economic environment of business has changed dramatically over
the last 20 years, and the management education market is changing globally.
The literature identifies that curricular changes to MBA programmes occur in
response to: (a) accreditation requirements, (b) critical feedback from industry,
alumni, and students, (c) competitive rankings, (d) program innovation and
improvement, (e) the globalization of the MBA market, (f) technological advances
in business, (g) internal resource and structure issues, and (h) to maintain
competitive market share from both traditional and non-traditional competition
(AACSB, 2002; Hahs, 1999; Kedia, 1998;Kemelgor, Johnson, & Srinivasan, 2000.
Porter & McKibbin, 1988) concluded that business schools face an almost
impossible challenge of meeting each constituencies' expectations and doing so
within the confines of available resources. They contend that in order for business
schools to meet this challenge, priority focus must be given to four critical areas:
(a) continuous quality assessment, (b) continuous attention to theory/practice
linkages, (c) continuous adaptability to change, and (d) continuous innovation.

Unfinished Business - Rationale for Management Education
Reform
There are a number of pressing issues facing Business Schools imparting
management education programs at the undergraduate, but equally important
at MBA/EMBA and PhD/DBA levels brought about in the last decade they include:
 Effects of globalization drivers/forces shaping the new globally competitive
marketplace and impact on management education; correspondingly
demands business courses/contents of relevancy and currency;
 Global economic and industrial growth, shifts in demographics, initiatives
that expand access to higher education not only for young populations but
also for working professionals;
 Impact of sustainable economic growth and job opportunities are driven
by FDI, international trade and export-led industries, IT business services
and supporting managerial skills;
 "A global economy in which anything can be made anywhere and sold
anywhere else" demand managerial skills;
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 Need for efficient administrative machinery needs managerial skills in
facilitating government agencies to improve absorptive capacity
orientated to development goals;
 Rapid growth of Business Schools globally, but shortage of highly qualified
faculty and what opportunities exist to remedy shortfalls;
 Need to introduce 'softer skills into the curriculum while preserving the
more analytical and concept-based courses;
 Effects of information and communication technologies on teaching and
learning methods, including using educational technologies. Business
moves into an era of brain-power industries;
 Information technology (IT) and pedagogical uses of IT will also be critical
in preparing the business school to make the strategic choices necessary
to excel in a networked knowledge society.
 Need to achieve financial balance and whether current or alternative
funding models are sustainable for development/enrichment of faculty
and delivery systems;
 Need to adopt more effective governance structures, strengthen reputation
and build up the school brand (like products) and select appropriate
strategic choices to secure its long-term competitive position;
 Business offers opportunities for B-schools to innovate and strengthen their
competitive position to offer state-of-the-art curricula/courses that meet
the needs of customers, business and society;
 Through strategic investments and accreditation, many schools have
achieved higher levels of quality;
 Economic integration calls for strengthening BSchool curricula emphasis
on global perspectives;
 Further liberalization of services trade will demand new management
education skill;
 Management education (skills) is a condition sine qua non for sustainable
economic development and emphasizes the knowledge industry;
 Sustaining scholarship enables the challenge of recruiting/retaining
qualified staff;
 Lifeline of academic business schools is doctoral faculty, having exposure
to leading PhD programs, stays abreast of the exploding growth of Business
Schools across the globe, their quality curricula and course development
to meet changing times;
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 Lead by AACSB and EFMD's EQUIS, and global accreditation systems, there
is a growing interest in facilitating multilateral collaboration among Business
Schools;
 Critics argue that Business Schools do not emphasize the development of
interpersonal, communication, and leadership skills, but entrenched
functional silos within curricula do not support the holistic requirements
of business;
 Two obstacles make this challenge particularly difficult to overcome. (a)
Not enough industry-level collaborations between businesses and Business
Schools to discuss, debate, and jointly define the future of management
education, (b) complacency or status-quo have created limited incentives
to change - much less change quickly - in response to emerging need.
(Gfme);
 Quality Assurance. Expansion has brought greater diversity. Business
Schools have different missions and aspirations, faculty characteristics,
and financial models; and are embedded in a wide array of cultures,
histories, and administrative/governing systems. Diversity is to be nurtured
and celebrated. It also fosters innovation and competition among schools,
distinctive programs which need to be supported with adequate resources
else proliferation of courses may be of great concern to delivery of quality
[Gfme];
 Global accreditations, such as EFMD's EQUIS and AACSB, are essential to
ensure quality, and disseminate information related to Business Schools
and management education structures, trends, curricula, courses, research
& best practices;
 Need for collaborative efforts - led by AACSB, EFMD and involving other
management education associations and research centres (e.g. CIBERs &
BIE grants in USA) and agencies around the globe - to create and maintain
a global clearinghouse for data and information related to management
education issues reforms and innovations.
 Facilitate and encourage investments in PhD/DBA doctoral degree
education. In today's knowledge-based environment, business schools' most
critical asset is intellectual talent. If not addressed, worsening shortages of
doctoral faculty will hamper the ability to support the growing demand for
quality management education skills. The ability to meet each of these
challenges is firmly grounded in research and scholarly approaches to
management education - unfortunately, there are no quick fixes to address
the complex causes of these shortages when building programs of
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excellence. Management education is, by no means, facing a 'perfect storm'.
The challenges are not insurmountable, but management education leaders
must be proactive and change with the times.

The Future of Management Education - The Best is Yet to Come!
Business schools have been around from the 20th century and still operate today
under the same basic model as they did 60 years ago - the model consists of a
physical location where we assemble faculty, attract students, deliver courses
and finally produce graduates. As the forces of globalization and communication
and information technologies converge, much of this will have to change and the
production-based model of the business school will have to evolve into one where
the school becomes a knowledge and learning network. The school of the future
will no longer be a place. It will consist of multiple, interconnected locations
around the world as described in the section on internationalization. Individuals
may not only go to school but they will join a network, and will do so for lifelong
learning and contact building. This transformation, in effect, moves the
production-based model towards a much more customer-centric, "service-station
model" where regular top-ups of education and networking become the norm.
Over time, the forces of globalization will further strengthen the learning network
in our knowledge universe (JMD 24:9).
Then, the future of the MBA depends upon academic innovation and efforts to
continually improve the curriculum to meet industry needs. With the proliferation
of MBA programs the world over, curricular innovation, responsiveness, and
improved quality at both the undergraduate and graduate level is engaging
academics and the business community alike. The best way to the future and the
way forward is to listen to and incorporate customer, constituency interests and
pursue a strategic planning model for reform where the university's vision/mission
is aware of issues pertaining to management education in a global context that
figures prominently as illustrated in Exhibit A1 - A Strategic Planning Model for
Management Education Reform.

A Strategic Planning Model for Management Education Reform
Clustered into 12 focus areas (circled) below in Exhibit A1 - A Strategic Planning
Model for Management Education Reform identifies the issues to be concentrated
upon and the constituencies to be served and interacted with in reforming
management education to supply the business skills to meet the urgent needs of
the times. This model is based on and assimilates:
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1 . The 25 pressing issues, presented in Part I, facing Business Schools
imparting management education programs at undergraduate, and equally
important at MBA and PhD/DBA levels;
2. The new world order and global economic forces/issues that have changed
the management education landscape, which makes academics, believers,
as Gfme13 says: management education and development should not and
will not be exempt from change - its course is being altered right now by
university leaders around the globe;
3. Innovations of leading B-Schools brought about by the tumultuous changes
of the last decade (especially the 2008-2009 global economic crisis),
coupled with findings of reports published by AACSB, Graduate
Management Admissions Council; European Federation of Management
Education, GRLI, UN Global Compact/PRME.

Exhibit A1: Dharma de Silva: MgtEdModel 2012

Dharma de Silva: MgtEdModel 2012

Global Foundation for Management Education (GFME), however, believes that
the recent growth and increased integration requires leaders in academia,
business and government to be informed by a worldview of management
education. In the report, GFME challenges leaders to consider how management
education will be affected by powerful global forces, including accelerating
economic integration, demographic shifts, advances in information technology,
and emerging priorities related to social responsibility, governance, and
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sustainability. Economic integration, it says, will necessitate greater emphasis
on global perspectives in education and skills development, but not at the expense
of the need to develop locally relevant educational resources. Rapid advances in
information and communications technology offer many opportunities to expand
access to management education and efficiently deliver educational services,
though the impacts of this technology are uneven due to the digital divide among
and within countries. Long-term planning for infrastructure, programs, and
staffing will be affected by demographic changes, such as regional increases or
decreases in the traditional tertiary-age population, changes in consumption
patterns, population migration, and accelerating urbanization. And growing
global interest in social responsibility, governance, and sustainability have
implications for the missions, programs, and activities of business schools. To
address the pressing challenges identified, the report calls for numerous global
efforts including:
1) advocacy for quality assurance for the benefit of students, employers and
global rankings;
2) stronger collaboration among business schools, academic exchanges and
research;
3) gathering of more data and information about management education
developments; and
4) deeper engagement of business and government leaders to envision the
future needs of organizations and societies.
Each of these recommendations requires the involvement of leaders in
management education, higher education policy makers, governments, corporate
leaders, and management education associations such as AACSB International
and the European Foundation for Management Development. It is the hope of
GFME that its report will provide a foundation for constructive dialogue,
collaboration, and investments in the future of management education. The Global
Foundation for Management Education is a joint initiative of the Association to
Advance Collegiate Schools of Business (AACSB) and the European Foundation
for Management Development (EFMD). It aims to identify and address challenges
and opportunities in the practice of management education worldwide, and also
to advance its quality and content.
Management education and MBA/PHD business programs entered the early
1990s having enjoyed more than two decades of ever-increasing popularity, yet
critics charged that this very success was creating a sense of complacency among
educators and that the MBA curriculum was not keeping pace with changes in
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industry. Such criticisms are hardly new, and the need for curricular change is
not in question rather an understanding of the major forces that are driving MBA
curricular change in practice is needed. Aggravated by the 2008 economic
downturn and business collapse "Factors in Rank Order of Importance in Driving
Management Education, and Factors Driving MBA Curricular Change in Practice"
have been cited and highlighted in this paper. The first hypothesis asserted that
all factors identified in the literature were equally driving MBA curricular change
in practice. The literature attributed many curricular changes over the MBA
history to the following factors: The MBA in Transition: Factors Driving Curricular
Change based on a survey by Kristin M. Risi and Sheila R. Vaidya's (2004)
questionnaire at the MBA Leadership Conference. The following factors serve as
an approach in redesigning the new curriculum:15
 Analyze the MBA market from a "customer's" perspective;
 Understand the future needs of companies conducting business globally;
 Understand the key competencies expected/required
 Map the profile of the students (mobility of executives);
 Understand the learning practices of the students;
 Understand the business environment of the students;
 Understand the managerial role of executives in our society;
 Analyze the legal and educational aspects (e.g. the European framework);
 Bologna Declaration.
 Rationale made urgent by changing times;
 Program structure to meet urgent skills [Management Education must shift
into future tense];
 Pedagogy to bring about a balance of theory and practice.
Looking at factors in aggregate, the study showed that internal factors were
more important than external factors in driving curricular change. Innovation is
widely regarded as critical to the success of business education, and institutions
strive to maintain their share of the competitive MBA market: The survey also
explored whether factors driving MBA curricular change differed greatly by
participant characteristics, and found significant differences between ranked and
non-ranked MBA programs. Ranked schools rated competitive rankings,
globalization, and market share as most important, while non-ranked schools
looked instead to accreditation and available resources. The deans and directors
surveyed confirmed that the ten factors identified in the literature are important
drivers of change, but are curricular changes in fact happening? The overwhelming
answer is yes: 99% of respondents' MBA curricula underwent some type of change
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between 1998-2004, 14 with two-thirds of those changes being classified as major
or complete redesign. Clearly the need for change is understood, and the challenge
now is for educators to lead the way in creating more relevant business curricula
for tomorrow's captains of industry.
In sum: The recent wave of globalization on the global economy and business
differs from previous periods of economic integration. The implications for
business for years to come are both positive and negative demanding new
paradigms, strategies and skills to succeed in a competitive new world order.
The upshot of all this is that management education would become more topical
than ever in the "global era" where B-Schools must think globally and act locally.
As the market for business education becomes increasingly crowded and
competition between providers intensifies, B-schools, in the maturity stage of
the product-life-cycle, must strengthen their brands to differentiate themselves
if they want to continue to attract the best talent and receive endowments/fellows.
Supposedly, every century brings a revolution and we are, more or less
observably, living ours in the 2 nd decade of the 21 st century in a new world
economy: a major societal shift, where the economic crisis, along with other
factors like developments in technologies, the changes in the profile and values
of young generations and the conflicting forces of globalisation and local diversity,
are shaping a new model of society and interactions with business. In the midst of
this forceful upheaval, many managers feel uneasy and anxious. To quote Dickens:
the worst of times provides the best of times too - guides the model for
management education reform presented here as the best is yet to come. The
value of management education to individuals, organizations, and society is
unquestionable and incalculable. Management education is a condition sine qua
non for business efficiency, fostering sustainable development and an important
driver to expand business, employment and reduce poverty - of great appeal to
many nations. Significantly, the B-School looks as part of the new networked
society - more of a network entity itself and less of a classic free-standing
organizational entity with its own academic centricity. Thus, B-School linkages
with the business community, and other constituents/institutions in a way makes
its users look more like "participants" and "customers' and less like "students"
especially considering fee-levying MBA/EMBA, PhD/DBA and executive
management development programs. While new curricula and pedagogical
innovations add value, research remains critical to be at the cutting edge of
thought leadership. The changing times demand that B-Schools should offer new
ways of delivering program excellence with quality, and value to its participants,
to corporations and the modern networked society, different from that of the
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classic, discipline-based, supply-driven academic delivery systems of yester
year.

In Part II-The Focus is on History, Genesis, Progress and
Prospects of Management Studies Education in Sri Lanka, to
Highlight:
When and Where it all started: Management Studies Education began in Sri
Lanka in the 1960s when the first integrated management education model in
Asia covered Bachelor's and MBA/MPA and MEcon degrees (see Appendix I
Exhibit I&Ia) with a common core at the University of Ceylon,Vidyodaya campus
(now University of Sri Jayewardenepura).
The genesis of management education in Sri Lanka coincides with the Ford
Foundation study dating back over fifty years to the 1959-60 Ford Foundation
report by Gordon & Howell, Higher Education for Business that sparked a
revolution in American business education - the main provider of managerial
skills in the world. The new-born era of the 1960s marked the first attempts of
major B-Schools of USA, led by Stanford, Harvard, Indiana, Michigan, Illinois,
Ohio State, New York, Columbia and Chicago, among others, to establish Business
Schools, exporting management education to foreign climes starting with Europe
and Asia. The Ford Foundation and US Operations Mission (now US/AID)
supported Stanford's efforts to focus on Singapore, Sri Lanka and Australia in the
conduct of executive development seminars during the summer of 1959-61 and
developing curricula and teachers. The author recalls as a counter-part lecturer
co-coordinating Stanford Executive Development seminars sponsored by the
International Center for the Advancement of Management Education (ICAME)
Graduate School of Business, Stanford University held during 1959-61 by visiting
Professors Ezra Solomon (Director), Ted Marks (Associate Director), John Ewing,
John Haldi, James Howell among others. Dr. James Howell was also engaged in
the final editing of the Ford Report in a tea-estate in Nuwara Eliya. In total 12
visiting professors held 9 executive development residential seminars at top
management middle-and junior management levels in Nuwara Eliya, Kandy and
Colombo during the summer of 1959-61 and laid the foundation on solid ground
for management education in Sri Lanka.
Coincidentally, these Stanford seminars acclimatized the Sri Lanka's top
management with this new field of study to support Minister of Education Dr. W.
Dahanayake, the founding Vice Chancellor Ven'ble Sri Soratha Nayaka Thero, Dr.
S.F. de Silva, Acting Dean and Dr. Ananda Guruge, Adviser from the Ministry of
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Education, when the Arts Faculty introduced a 3-year degree with the traditional
total of 9 examinations for a Bachelor's degree by selecting 3 subject areas from
the following disciplines: Economics, Business Administration, Public
Administration, Politics, Sociology. The founding faculty of Professors K.P.
Mukerjee, Linus Silva, Sarath Amunugama, Dharma-sena de Silva assisted by a
few visiting lecturers taught the courses in the subject areas for undergraduates
as a non-traditional three-year degree originally conducted in the evenings (afterschool hours) at Royal and Thurstan Colleges in Colombo, and continued mostly
in the evenings after moving to the Sri Sumangala building at Gangodawila,
Nugegoda, in November 1961. This was the beginning of the Vidyodaya University
of Ceylon established under the Higher Education Act 1958. Later, The Higher
Education Act of 1966 brought renewed life for the establishment of two new
Departments of Economics and Management Studies (Business & Public
Administration) and the implementation of the author's pioneering integrated
management education model by innovative decisions of the new Vice Chancellor
Dr. Walpola Rahula, a renowned scholar from Sorbonne.
Certainly helpful was the author's contacts with Stanford's executive
management seminar-alumni that enabled the invitation to some of them to
offer their services as guest lecturers; and senior executives to join the pioneering
Advisory Council on Management Education to champion management
education at Vidyodaya University of Ceylon during the leadership of Vice
Chancellor, Ven. Dr. Walpola Rahula and Professor Dharma(sena) de Silva, the
first university Chair and Founding Dean of the Faculty of Management Studies.
The illustrious advisory council members were the who's who of public and
private sectors listed in Appendix 1 Exhibit III.
Vice Chancellor Professor Dr Walpola Sri Rahula believed in and sought the
advocacy of the Advisory Council on Management Education. Their advice and
support to Dr. Dharma de Silva, coupled with their leadership roles in the public
and private sectors enabled the Vice Chancellor to take bold initiatives under the
powers of the Higher Education Act (1966) bestowed on the Vice Chancellor to
inaugurate the first integrated management education at undergraduate MBA/
MPA & MA Econ levels at the University of Ceylon- Vidyodaya campus (now
University of Sri Jayewardenepura) and Sri Lanka became the Asian country to
initiate the management education model covering both undergraduate
bachelor's and post-graduate MBA/MPA degrees akin to the most modern and
advanced among the best B-Schools in USA and Europe. About the same time in
the early1960's Harvard's collaboration established the Indian Institute of
Management Ahmadabad (IIM) in India followed by NIDA in Thailand, NIPA in

- 30 -

New World Order Demands
Management Education Reforms

Malaysia - all focused only on postgraduate management education. Other
management education programs with American University collaboration
followed later in the 1960's and early1970's in Australia, India, Thailand, Pakistan,
Philippines, Japan, Korea, Taiwan, Singapore, Malaysia and Indonesia by
expanding or realigning their economic and commerce departments to add
business/management studies curricula. Vice Chancellor Dr Walpola Rahula's
tenure (1964-69) was noteworthy since the University grew significantly in
stature. When he left in 1969, a famous linguist, Professor D. E. Hettiarachchi,
took over the leadership and supported Professor Dharma deSilva to expand the
international linkages for faculty development and academic exchanges with
foreign universities, and valued assistance in the first English-Sinhala Glossary
of Management Terminology, compiled by Dharma de Silva and translated by
Hema Wijewardena (published by the Sri Lanka Academy of Administrative
Studies, now SLIDA).
Of major significance to the history of management education is the invaluable
contribution of the first graduates of the Bachelor's degree and the first MBA/
MPA degrees of 1966-68 who joined the university as faculty (see Appendix I
Exhibit II) and worked closely with visiting tutors and expert visiting faculty (see
Appendix I Exhibit IIa) along with Professor Dharma deSilva, Head of both
Economics and Management Studies departments; Senior Lecturer Dr.
G.H.Wadinambiarachchi (Coordinator of Case Development & Research);
Fulbright Professor W.F.Vendley from Purdue University and Professor Ali Raza
from University of California at Sacramento. New faculty was Hema Wijewardena,
W.M. Jayaratne - both proceeded to University of New Hampshire for postgraduate degrees, and M.W. Wickremarachchi concentrated on Chartered
Accountancy. Among other early faculty/graduates to join as assistant lecturers
were K.R.M.T Karunarathna, Jagath Bandaranayake and D.A.M. Dassanyake.
Departments of Economics and Management Studies were under one umbrella
which facilitated the teaching of the common core - the early lecturers of
economics were K.A. Munasinghe and Dr. T.A.D. Sirisena (Co-coordinator of
Economic Research Surveys) N.A. Gunapala, K.T.R. de Silva and Dr H.D.B.
Karunatilake and Assistant Lecturer B.W. Dissanayake (see Appendix I, Exhibit
II).
The first candidates/graduates in MBA/MPA in 1970 were R.A.A. Perera, A.
Ekanayake, and Gamini Gunawardane joining as Lecturers. Gamini Gunawardane
earned his PhD at University of Chicago, D.S. Withane earned his PhD at S.U.N.Y.,
Gunapala Nanayakkara earned his PhD at University of Ottawa, and returned to
re- establish the MBA/MPA degrees under the new Postgraduate Institute of
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Management (PIM) established in 1986. PIM is an equally important landmark in
the writing of the history of management education pioneered by Vidyodya
University of Ceylon - then, and now organized under USJP. In professional
education, the creation of PIM as a semi-autonomous body, promoting advanced
education and professionalism in management in Sri Lanka through the provision
of postgraduate instruction, training, research, and development in the various
branches of management and administrative studies incorporating MBA/MPA
programmes. PIM has set a milestone in professional development in human
resources for country' economic development and is directed by Dr. Uditha
Liyanage in a central Colombo location and operates under the umbrella of Sri
Jayewardenepura University in Nugegoda where Dr. Sampath Amaratunga, Dean
of Management Studies administers the Faculty of Management Studies &
Commerce with the largest number of departments, majors/concentrations and
137 faculty members in 2010. PIM is to be credited for establishing the MBA in
International Trade & Logistics with the collaboration of the University of
Canberra - an area of study vital for the export-import orientation of Sri Lanka's
economy. Equally important to the talent and skill requirements in Sri Lanka,
several public sector universities listed below and private sector with foreign
university affiliations are offering undergraduate and MBA programs with a
variety of concentrations/majors. The second largest provider of management
education degrees and presently the only university with an International
Business Major is Colombo University directed by Dr. H.D. Karunaratne, Dean of
Management Studies.
What Progress? - Growth Beyond Expectations - 50 Years of Delivering
the Future: The growth in popularity of the original integrated management
education model of the 1960s, initially taught by a large number of visiting expert
lecturers (see Appendix I Exhibit IIa) is now emulated by several campuses in Sri
Lanka with the largest enrolments of students and post graduate trained faculty
with functional area expertise, offering a number of majors in disciplines that are
in vogue in leading universities world-wide. Amazingly, today you can visit any
company or a public sector department/agency and you run into a management
studies graduate and on many an occasion you will be meeting senior executives
who are MBAs in the manufacturing and service sectors making a significant
contribution to the business and economic development of Sri Lanka. Since those
formative years, innovation and entrepreneurship has guided in building a legacy,
to provide businesses and other public sector institutions with both the leaders
and the tools needed to drive positive change. Management studies alumni
continue to excel at creating new enterprises, building cutting-edge products,
export markets, and redefining services. Increasingly, this sort of innovation is
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essential to maintaining competitive viability as Sri Lanka is affected by forces
impacting business at home and abroad from the global marketplace. Management
and leadership skills, in enterprises large and small, are also essential to increase
a nation's living standards.

Management Education in Sri Lanka Has Come a Long Way
Today, in 2012, going beyond the founding University of Ceylon (Vidyodya
campus, now USJP), business/management studies, under the auspices of a faculty
or department or program is now offered in all of 14 public sector universities
and in several private sector institutions some with foreign university
collaboration. In 1960 about 75 non-traditional working students were enrolled
in business and public administration when management education was
introduced by Vidyodaya University of Ceylon. After 50 years, according to
UGC (www.ugc.ac.lk/downloads/statistics/stat_2010/Chapter3.pdf), in 2010
total university enrollments based on traditional students channeled via the
Advanced Level (AL) examinations recorded 16,122 students, making
management education the second most popular discipline to grow faster than
any other field of study absorbing about 20% of Advanced Level university seekers
annually. In 2010, the total graduating in management and commerce was 2651.
The total number of postgraduate management studies university enrolments in
2010 was 1768 and number graduating with MBA was 643. Colombo University
had 661 enrolled, and 353 graduating to be the leading provider of post-graduate
management education followed by PIM with 532 enrolled and graduating 160,
and USJP with 192 enrolled and graduating 77. The annual intake of students
from AL examination success is headed by USJP taking nearly 30%, followed by
CU 15%, KU 10% and Ruhuna 13%; accounting for about 70% of yearly admissions.
With these impressive statistics, 11 universities have Faculties of Management
Studies (Business Schools) while others have Departments of Management or
Business or Commerce, organized and funded for resources by the University
Grants Commission.
The Posgraduate Institute of Management (PIM), celebrating the graduation
of 263 postgraduates in 2009, recorded that in two decades 2650 MBAs have
been produced at the time of the commencement address on 'Management
Education and Development' delivered by Lalith Weeratunga, Secretary to the
President of Sri Lanka, an MBA and a PIM teaching faculty member. The
significance of Secretary Weeratunga's address on a pertinent topic is that it
coincided with the 50th anniversary of management education in Sri Lanka and
it was timely as he focused on 'how management education could and should
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contribute towards a country's development'. He mentioned that Professor
Gunapala Nanayakkara's (founder Director of PIM) compilation of "Managing in
Sri Lanka, Problems & Prospects"16 which influenced him and made reference to
using its findings during his address. Quite appropriately to the audience who
believes in the theory and practice of management, he concluded:16
"Everyday is a new day, but with a history.
Every opportunity, an occasion to change the world.
Every human being, a resource that can make things better.
Every action, a chance to make the life of another meaningful."

Development & Constitution of the Standing Committee on
Management Studies
According to the Chairman Professor Gamini Samaranayake, the University
Grants Commission Sri Lanka, empowered by Section 4(2) of the Universities
ACT No.16 of 1978 as and when required, appoints Standing Committees for
specific purposes, consisting of such members and with such powers, duties and
functions as may be determined by the Commission. (http://www.ugc.ac.lk/
index.php - 31.12.2010).
Members currently serving as the Standing Committee on Management Studies
are listed against each university associated with a Faculty or Department, below:
1.

University of Sri Jayewardenepura Faculty of Management Studies &
Commerce (137p faculty members of a total university staff of 460p =
permanent+29t = temporary); Professor Sampath Amaratunga and
Postgraduate Institute of Management operates under USJP (9 core
faculty+14 part-time)

2.

University of Colombo Faculty of Management & Finance (57p+3t faculty
members of a total university staff of 481p+64t); Professor H.D.
Karunaratne

3.

University of Peradeniya Dept of Management Studies (MS NA but Arts
Faculty members 137p+33t of a total university staff of 644p+239t); Dr.
M. Alfred

4.

University of Kelaniya Faculty of Commerce and Management (81p+15t
faculty members of a total university staff of 487p+56t); Dr. R.P. Chitra
Ranjani
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5.

University of Moratuwa, Department of Management of Technology (MBA
NA, included in IT 18p faculty members of a total university staff of
271p+12t)

6.

University of Ruhuna, Management & Finance (338p+7t faculty members
of a total university staff of 411p+24t); Dr. P.A.P. Samantha Kumara

7.

University of Jaffna, Faculty of Management Studies and Commerce;
(31p+6t faculty members of a total university staff of 310p+83t); Professor
T. Velnampy and Vavuniya Campus, Business Studies (14p+1t faculty
members) Dr.T.Mangaleswaran

8.

Eastern University Sri Lanka, Faculty of Commerce and Management
(22p+12t faculty members of a total university staff of 158p+37t); Mr. T.
Prabaharan and Trincomalee Campus, Business Studies; Mr. V.J.
Naveenraj

9.

Rajarata University of Sri Lanka, Management Studies (27p faculty
members of a total university staff of 136p+5t); Professor Ranjith
Wijewardene

10. Wayamba University of Sri Lanka, Faculty of Business Studies and Finance
(20p+6t faculty members of a total university staff of total university
staff of 113p+9t); Professor E.S. Wickramasinghe;
1 1 . Sabaragamuwa University of Sri Lanka. Faculty of Business Studies&
Finance (30p faculty members of a total university staff of 146p+24t);
Mrs. L.M.C.S. Menike
12. South Eastern University of Sri Lanka, Faculty of Management and
Commerce (24p+4t faculty members of a total university staff of
85p+17t); Mr. M.B.M. Amjath
13. Uva Wellassa University; Faculty of Management (15p+5t faculty
members of a total university staff of 62p+11t); Dr.S. G. Sivagurunathan
14. Open University of Sri Lanka, Management Studies (MS NA, included in
Humanities 64p faculty members of a total university staff of 265p);
Professor Sudatta Ranasinghe

Current Specific Functions of the Standing Committee on
Management Studies:
 Initiate actions on policy directions issued by the UGC from time to time
and take steps to implement prescribed initiatives, programs and activities
at university/campus/institute level.
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 Evaluate proposals submitted by Universities/Institutes with respect to
curricular reforms and curriculum for new study programs and submit
recommendations to the Commission.
 Evaluate proposals submitted by Universities/Institutes for the
establishment of new Departments/Faculties/Institutes and submit
recommendations to the Commission.
 Frame guidelines for planning of new undergraduate degree programs,
namely, a) ways and means of evaluating need and demand, b) qualification
descriptors specific to the degree program, c) graduate profile, d) structure
of the study program, e) credit and qualification framework for Commerce,
Management, Business and allied studies degree program, f) intended
learning outcomes of the degree program, g) intended learning outcomes
of courses and modules, and h) assessment procedures, and
 Function as a catalytic unit to promote new initiatives and reforms to
improve and advance the quality and relevance of Commerce,
Management, Business and allied studies Degree programs and convey to
the Commission for consideration.
Prospects for Excellence - The Best is Yet to Come: Over 50 year successful
journey of management education has made outstanding contributions to
business and economic development of Sri Lanka. The STRATEGIC PLANNING
MODEL FOR MANAGEMENT EDUCATION REFORM (illustrated in Part I Exhibit
A1) identifies 12 areas/issues surrounding management education to be addressed
along with interacting constituencies of each university to supply the business
skills needed to manage in a globally competitive marketplace; and to strengthen
the positioning of Sri Lanka as a hub of the Asian knowledge economy.
Concerted effort is recommended to build on each university's Faculty of
Management Studies academic infrastructure for a planned process of closer
collaborative strategy focus with the MINISTRY OF HED-UGC-UNIVERSITY
ORGANIZATIONALARCHITECTURE, VISION/MISSION & VALUES (illustrated
in Exhibit A below). Essentially the facilitating process necessitates:
a) the establishment of Sri Lanka Association of Management Education Deans;
b) forming a National Advisory Council for the Advancement of Management
Education;
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The roles, functions and interactions of these bodies are discussed below:
c) accepting the importance of time-honored academic components of
teaching/instructional responsibilities, research/intellectual contribution
and professional service to the university & business community to
facilitate assessment/evaluation, quality assurance, accreditation and
rankings, and
d) A step in the right direction following the academic rigour of leading
universities, where faculty development is regarded as the highest priority
for program quality enhancement and accreditation , is to establish policies,
procedures, resources, and incentives for faculty development (research
& teaching enhancement) under the supervision of an Office of Faculty
Development at Associate Dean level. Research output, especially of
younger faculty has to be encouraged and recognized by a formal system
of incentives, nurturing and mentoring.

Time to advance to the next level: Incorporate best practices of leading
universities while focusing on each university's mission/core competencies and
faculty forte - form a Sri Lanka Association of Management Education Deans'
(SLAMED) to facilitate mission related accreditation, assessment and quality
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assurance and dialogue with the proposed National Advisory Council for the
Advancement of Management Education (NACAME). Current UGC's Standing
Committee on Management Studies may be redefined and expanded to form Sri
Lanka Association of Management Education Deans. The Director of PIM /
Directors or Department Heads of Management Studies/Business/Commerce
degree programs and invitees selected from the National Advisory Council for
the Advancement of Management Education (NACAME) representing the public
and private sectors should form the membership as is the practice of AACSB
International and EFMD type agencies constituted by Deans playing major roles.
In this age of electronic communications where mutually beneficial contributions
can be quickly exchanged it is advisable to invite a few foreign professors/experts
on management education and Deans of foreign universities (including Asia)
with current or anticipated academic linkages to serve as distinguished
international scholars. Mindful of the fact that Deans of vote in the rankings game
of business/management education schools, it will also serve as a step towards
recognition of the sincerity of purpose of our aspiration to be among the best in
Asia's educational hub.
Taking a leaf from Vidyodaya University of Ceylon Management
Studies Education history book: Establish and network with the proposed
National Advisory Council for the Advancement of Management Education
(NACAME) drawn from the Who's Who of Sri Lanka's public and private sectors
similar to the significant role played by the advisory council in the original
management education model in 1960s (Appendix 1 Exhibit III lists the names
and organizations of first Advisory Council on Management Education of the
mid 1960s). Business Schools appointment Advisory Councils to provide an
additional avenue of direct liaison between faculty and the business community
for the purpose of promoting understanding, cooperation, and mutual gain
through such activities as consulting arrangements, involving faculty members
in practical business problems, arranging for guest lecturers from industry,
bringing students in direct contact with business executives and their ideas, and
offering students practical exposure to current business.
The establishment of a National Advisory Council for the Advancement of
Management Education (NACAME) can be a cooperative effort of the Ministry of
Higher Education, University Grants Commission and the proposed Sri Lanka
Association of Management Education Deans. Its mission would be to provide an
external perspective and review as well as advocacy and support for the university
system, strategic direction of resources and accomplishment of goals/objectives.
Their stature and expertise in the business world bring credibility to the school,
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assist in AACSB type accreditation, rankings, and may be called upon, specifically
to mission related activity, viz:
1 . Provide advice & counsel to the Ministry of Higher Education (HED), UGC,
deans, faculty and students to assist universities in relating its academic
programs, courses and curricula to the changing times, needs of business
& society
2. Participate in the strategic management planning process and development
of programs to ensure the accomplishment of mission/objectives;
3. Engage faculty & student organizations (e.g. AIESEC) with alumni in building
business-university linkages/relationships to sponsor country/company
trade seminars in business functional area specialties;
4. Provide insights on how the management faculties can enhance the impact
of their delivery systems on various stakeholder groups;
5 . Play an important role in the strategy and operations of the business schools
and assist in raising the bar by sharing best practices and innovative ideas/
research of participating member companies/institutions;
6. Provide valuable contacts for faculty to provide access to the business
community for research purposes, to increase the impact of their work on
the business community, and to further enrich their teaching and research
output.
7 . Mentor and provide valuable advice to students in placements/internships,
class research projects career choices and employment opportunities
8. Provide input to deans, faculty and university officials for assessing the
progress of the Business/Management School and charting future strategic
management, vision/mission related activities for accreditation, quality
assurance and to periodically conduct research surveys to determine
curricula changes, courses and executive development of relevancy and
currency demanded by business/industry;
9. Engage in and support the establishment of endowed chairs/fellowships
for recognition of scholarly contributions; innovation and creativity in
academic and research pursuits related to faculty development.
Look at Management Education's Future - Strategy for Success of
Management Education - To foster excellence universities are able to follow
The Association for the Advancement of Collegiate Schools of Business (AACSB)
type accreditation guidelines to collaborate and continuously support program
enrichment and quality, utilize talent and skills of faculty to enhance
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employability of graduates and to be recognized among the best providers of
business/management education in the proposed higher education hub of
excellence in Asia.
The rapid expansion of business schools in Asia have correspondingly brought
about the need for accreditation of management education, selecting among
several agencies. AACSB remains the largest agency, most sought after.
Accreditation bodies ensure consistency and quality of graduate business
education. Business schools in many countries offer MBA programs tailored to
full-time, part-time, executive, and distance learning students, with specialized
concentrations. The MBA degree has been adopted by universities worldwide,
and has been adopted and adapted by both developed and developing countries.
Accreditation agencies outside the United States include the Association of MBAs
(AMBA), a UK based organization that accredits MBA, DBA and MBM programs
worldwide, government accreditation bodies such as the All India Council for
Technical Education (AICTE) that accredits MBA and PGDM programs across
India, the Council on Higher Education (CHE) in South Africa, the Foundation for
International Business Administration Accreditation (FIBAA) in Europe. and the
European Foundation for Management Development (EFMD) operates the
European Quality Improvement System (EQUIS) for mostly European and Asian
schools. AACSB has the broadest scope, as it accredits management and
accounting programs at the entire university (e.g. management programs at the
business school and the school of engineering) and grants university-wide
accreditation. AMBA has the most focused scope as it accredits only the business
school's portfolios of MBA programs (full-time, part-time, executive, distancelearning), MBM programs (including MSc International Management) and DBA
(also known as DMgt in China). EQUIS's scope ranks in the middle, as it accredits
the business school but not the university and not specific portfolios of programs.
To be known by rankings and recognized as among the best in Asia, Sri Lanka
universities need to concentrate on internationally accepted criteria adapted by
leading B-Schools, as follows:
1) The accreditations obtained by AACSB, EQUIS, AMBA, and/or other
agencies;
2) The main classifications set by Financial Times, Shanghai Jiao Tong,
BusinessWeek, AsiaWeek, WSJ;
3) Participation in international academic associations (EFMD, CLADEA,
EMBA, AAPBS, etc.);
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4) The network of partners of Deans Business/Management Studies Schools
at international & local levels;
5) Present research papers at regional & world conferences and share
professional experiences with Deans' of regional B-Schools - mindful that
Deans' vote for ratings in surveys of World University Rankings;
6) Reputed research and cites in the universities and professional
publications; and
7 ) Editor/editorial boards and officers held in academic and professional
associations.
As of April 2012, 648 member institutions hold AACSB Accreditation. Overall,
43 countries and territories are represented by AACSB-accredited schools. AACSB
lists the best business schools and their best practices in their seminars conducted
throughout the world. The following account provides AACSB's standards and
required compliance reporting methodology that enables Management faculties
to build on their infrastructure to sustained program excellence18. There are 21
AACSB standards that a business school must meet to achieve accreditation.
These standards are meant to ensure that a school focuses its resources toward a
specific mission statement and helps to define the overall goals that should be in
that mission statement. Conspicuously, AACSB Standards as reported in
wwwAACSB.edu18 include the following:
 "The school must have a published mission statement that provides
direction for making decisions while taking all viewpoints into account and
is reviewed periodically and revised when needed.
 The mission must include a focus on producing quality intellectual
contributions that advance business and management theory, practice,
and learning.
 The mission statement must specify the student populations that the school
intends to serve.
 The school must list action items that are a high priority for continuous
improvement efforts.
 The school must have the financial resources available to achieve their
mission statement and action items.
 Admission policies must be clear and consistent with the business school's
mission.
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 The school must have academic standards and retention practices which
lead to high quality graduates and are consistent with the school's mission.
 The school must have a support staff that is sufficient enough to ensure
stability and ongoing quality improvement for student activities which
reflect the school's mission and programs.
 The school must have a faculty that is sufficient enough to ensure ongoing
stability and improvement for all students and students should be able to
receive instruction from qualified staff with ease.
 The school must have a clearly defined process to evaluate faculty members
with regards to their contribution to the school's mission statement and all
faculties must meet initial qualifications that ensure they have the expertise
to accomplish the mission statement.
 The school must also have a documented process in place that focuses on
supporting faculty and helping them grow in ways that are consistent with
the school's mission.
 Faculty, staff, and administration together share the responsibility to
ensure there is adequate time devoted to learning, a promising student to
faculty ratio exists, student achievement and instructional effectiveness is
evaluated, and there is a goal of continuous improvement.
 Faculty members must operate with integrity, keep their knowledge
current, actively involve students, encourage collaboration, and ensure
frequent and prompt feedback of student performance.
 Students must operate with integrity, apply proper attention and
dedication, maintain engagement when challenged, contribute to the
learning of others, and perform to the standards set by the faculty.
 The school must use a systematic and well-documented process to develop
and manage all curricula.
 The school must define learning goals for each undergraduate degree
program.
 All Bachelor's or undergraduate degree programs must provide sufficient
time to complete a degree, sufficient content coverage, content coverage,
student effort, and student to faculty interaction.
 The school must define learning goals for each Master's degree program.
 Students attending a Master's degree program at an AACSB accredited
school must prove a history of experience or applicable knowledge for the
degree being sought.
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 All Master's level degree programs must provide sufficient time to complete
a degree, sufficient content coverage, content coverage, student effort,
and student to faculty interaction.
 Doctoral programs must include the acquisition of advanced knowledge in
areas of specialization, the development of advanced practice, explicit
attention to each specialization, preparation for students, and intellectual
contribution".
AACSB and EFMD are both international in scope, with the former having its
roots in the USA, and the latter in Western Europe 5 AACSB Standards set
demanding but realistic goals, challenge educators to consistently grow and
evolve, and help guide the educational institution toward continuous
improvement. Likewise the EFMD'sEQUIS sets out the full range of the EQUIS
quality standards and the criteria against which achievement of these standards
are measured. The standards and the associated criteria are grouped into10
chapters covering the different areas that will be reviewed in contrast to AACSB's
21 standards. In many respects both agencies provide a comprehensive
description of the standards/criteria and guidance to Business/Management
Schools in preparing their Self-Assessment report. The AACSB expects that faculty
and staff resources are sufficient to carry out all functions of business education
and to support quality programs for both students and faculty alike. By providing
a focused list of standards, AACSB helps to accomplish its goals and helps
institutions meet all expectations. "In this environment, management education
must prepare students to contribute to their organizations and the larger society
and to grow personally and professionally throughout their careers. The objective
of management education accreditation is to assist programs to meet these
challenges coming from:18





Strong and growing global economic forces
Differences in organizational and cultural values
Cultural diversity among employees and customers
Changing technology in products and processes".

Standard 1 MISSION STATEMENT: "The school publishes a mission
statement or its equivalent that provides directions for making decisions. The
mission statement derives from a process that includes the viewpoints of various
stakeholders. The mission statement is appropriate to higher education for
management and consonant with the mission of any institution of which the school
is a part. The school periodically reviews and revises the mission statement as
appropriate. The review process involves appropriate stakeholders".
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Basis for Judgment18:
 The school's programs and activities are guided by its mission statement.
The mission statement provides a shared understanding of program
direction that connects participants' actions and provides a common basis
for learning.
 The school demonstrates that its mission statement derives from processes
that include input from its stakeholders.
 The school disseminates its mission statement widely to interested parties.
 The mission statement of the school supports the mission of any larger
organization of which it is a part.
 The mission emphasizes the achievement of high quality in each degree
program.
 The mission statement encourages learning experiences appropriate for
collegiate management students and that positively affect students'
development as managers and professionals.
 The school demonstrates that it systematically reviews and documents its
progress toward mission fulfillment and that it periodically evaluates the
appropriateness of its mission statement and supporting strategic
management plan.
 The mission statement and/or the supporting strategic management plan
must articulate the school's focus relative to the production of intellectual
contributions (i.e., discipline based scholarship, contributions to practice,
and/or teaching/pedagogy scholarship-see Standard 2) and student
populations the school intends to serve (See Standard 3).
Standard 2 INTELLECTUAL CONTRIBUTIONS: The mission
incorporates a focus on the production of quality intellectual contributions that
advance knowledge of business and management theory, practice, 20 and/or
learning/pedagogy. The school's portfolio of intellectual contributions is
consistent with the mission and programs offered.

Portfolio of Faculty Intellectual Contributions
A generalized categorization of intellectual contributions includes contributions
to learning and pedagogical research, contributions to practice, and disciplinebased scholarship. Institutions customize these contributions, indicate their
relative importance, and add additional responsibilities in their mission

- 44 -

New World Order Demands
Management Education Reforms

statements. "The portfolio of faculty contributions must fit with the prioritized
mix of activities as stated in the mission statement and demanded by the degree
programs and other activities supported by the school. While not every faculty
member must contribute in each of the three categories, the aggregate faculty
must provide sufficient development in the past five years. The school's mission
determines the appropriate balance of activity among the three types of
contribution. The portfolio of faculty contributions should reflect that balance.
The school's mission or supporting materials, including stated policies, must
clearly indicate the nature and focus of the intellectual contributions that are
expected from its faculty. Three types of intellectual contributions are described
below and the actual portfolio may include all three types; however, the school's
mission and array of degree programs should influence the school's policies and
the mix of actual intellectual contributions that are produced"18
 Learning and pedagogical research contributions influence the teachinglearning activities of the school. Preparation of new materials for use in
courses, creation of teaching aids, and research on pedagogy all qualify as
Learning and pedagogical research contributions.
 Contributions to practice (often referred to as applied research) influence
professional practice in the faculty member's field. Articles in practiceoriented journals, creation and delivery of executive education courses,
development of discipline-based practice tools, and published reports on
consulting all qualify as Contributions to practice.
 Discipline-based scholarship (often referred to as basic research)
contributions add to the theory or knowledge base of the faculty member's
field. Published research results and theoretical innovation qualify as
Discipline-based scholarship contributions.
The three forms of intellectual contributions outlined above (learning and
pedagogical research, contributions to practice, and discipline-based
scholarship) are not intended to narrow the scope of the research mission of a
business school. Many of the major issues that are the subject of faculty inquiry
and subsequent intellectual contributions require cross-disciplinary approaches
and perspectives. Intellectual contributions that are cross-disciplinary in scope
are appropriate outcomes for faculty scholarly activity and are consistent with
the spirit and intent of this standard"18.
Standard 15 A STATEMENT ABOUT CURRICULUM MANAGEMENT
& CONTENT: 18 "Normally, faculty member involvement leads curriculum
management processes. This involves many aspects of the construction and
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delivery of degree programs. When, for instance, the strategic management
decisions of a school propose the development of a new curriculum, faculty
expertise will be engaged in the activities that define learning goals for the new
curriculum and that create the learning experiences that enact the goals. Faculty
members will also be involved in processes to monitor progress and evaluate
success of curricula. They will use information from curriculum evaluation and
assessments of learning achievement to guide curriculum revision.
In managing curricula schools may engage perspectives from a variety of
sources. The business community engaged by way of advisory councils,
recruiters, or surveys, may provide valuable insights into needed characteristics
of graduates. University departments outside of the business school (e.g.,
communications, mathematics, international studies, philosophy, history,
ecology, etc.) may add understanding from recent advances in their disciplines.
Public policy makers may supply ideas about skills needed in graduates to meet
anticipated social demands. Alumni can share useful insights into their
experiences as graduates from the school's curricula. A part of curriculum
management process that will normally have substantial faculty involvement is
the monitoring and evaluation to see that curricula are meeting the goals that
have been set for them and to see that those educational goals are still appropriate.
Where opportunities for curriculum improvement are found, faculty members
will use this information to guide further development and revision".
Standard 15 MANAGEMENT OF CURRICULA: THE ASSURANCE OF
LEARNING STANDARDS 18: "The school uses well documented, systematic
processes to develop, monitor, evaluate, and revise the substance and delivery
of the curricula of degree programs and to assess the impact of the curricula on
learning. Curriculum management includes inputs from all appropriate
constituencies which may include faculty, staff, administrators, students, faculty
from non-business disciplines, alumni, and the business community served by
the school. The standard requires use of a systematic process for curriculum
management but does not require any specific courses in the curriculum.
Normally, the curriculum management process will result in an undergraduate
degree program that includes learning experiences in such general knowledge
and skill areas as:
 Communication abilities.
 Ethical understanding and reasoning abilities.
 Analytic skills.
 Use of information technology.
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 Dynamics of the global economy
 Multicultural and diversity understanding.
 Reflective thinking skills.
Normally, the curriculum management process will result in undergraduate
and master's level general management degree programs that will include learning
experiences in such management-specific knowledge and skills areas as:
 Ethical and legal responsibilities in organizations and society.
 Financial theories, analysis, reporting, and markets.
 Creation of value through the integrated production and distribution of
goods, services and information.
 Group and individual dynamics in organizations.
 Statistical data analysis and management science as they support decisionmaking processes throughout an organization.
 Information technologies as they influence the structure and processes of
organizations and economies, and as they influence the roles and techniques
of management.
 Domestic and global economic environments of organizations.
 Other management-specific knowledge and abilities as identified by the
school".
Standard 16 BACHELOR'S OR UNDERGRADUATE LEVEL DEGREE
LEARNING GOALS -KNOWLEDGE AND SKILLS: Adapting expectations
to the school's mission and cultural circumstances, the school specifies learning
goals and demonstrates achievement of learning goals for key general,
management-specific, and/or appropriate discipline-specific knowledge and skills
that its students achieve in each undergraduate degree program.
Standards 17-20 STANDARDS ADDRESSING THE LEVEL OF
EDUCATIONAL ATTAINMENT: Time Equivalence18 Two standards, 17 and
20, give an indication of the expected education levels for degrees. "Descriptions
of the intellectual achievement levels are given in the introductory material for
the Assurance of Learning Standards. These two standards provide additional
equivalence statements to guide judgments about the sufficiency of
undergraduate and master's level programs. The standards are not meant to be
rigid set points, but rather, they provide a basis for estimating the amount of
expected learning".
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Standard 17 UNDERGRADUATE EDUCATIONAL LEVEL: The
bachelor's or undergraduate level degree programs must provide sufficient time,
content coverage, student effort, and student-faculty interaction to assure that
the learning goals are accomplished.
Standard 18 MASTER'S LEVEL DEGREE IN GENERAL
MANAGEMENT (e.g., MBA) programs:18 Knowledge and skills. "Participation
in a master's level degree program presupposes the base of general knowledge
and skills appropriate to an undergraduate degree. Learning at the master's level
is developed in a more integrative, interdisciplinary fashion than undergraduate
education. The capacities developed through the knowledge and skills of a general
master's level program are:
 Capacity to lead in organizational situations.
 Capacity to apply knowledge in new and unfamiliar circumstances through
a conceptual understanding of relevant disciplines.
 Capacity to adapt and innovate to solve problems, to cope with unforeseen
events, and to manage in unpredictable environments.
 Capacity to understand management issues from a global perspective.
Adapting expectations to the school's mission and cultural circumstances,
the school specifies learning goals and demonstrates master's level achievement
of learning goals for key management-specific knowledge and skills in each
master's level general management program".
Standard 19 MASTER'S LEVEL DEGREE IN SPECIALIZED
PROGRAMS: KNOWLEDGE & SKILLS:18 Participation in a master's level
program presupposes the base of general knowledge and skills appropriate to an
undergraduate degree and are at a more advanced level.
The level of knowledge represented by the students of a specialized master's
level program is the:
 Application of knowledge even in new and unfamiliar circumstances
through a conceptual understanding of the specialization.
 Ability to adapt and innovate to solve problems.
 Capacity to critically analyze and question knowledge claims in the
specialized discipline.
 Capacity to understand the specified discipline from a global perspective.
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Master's level students in specialized degree programs demonstrate knowledge
of theories, models, and tools relevant to their specialty field. They are able to
apply appropriate specialized theories, models, and tools to solve concrete
business and managerial problems. Adapting expectations to the school's mission
and cultural circumstances, the school specifies learning goals and demonstrates
achievement of learning goals in each specialized master's degree program".
Standard 20 THE MASTER'S LEVEL DEGREE PROGRAMS MUST
PROVIDE SUFFICIENT TIME: content coverage, student effort, and studentfaculty interaction to assure that the learning goals is accomplished.
Standard 21 DOCTORAL LEARNING GOALS: Knowledge and Skills:
"Doctoral programs educate students for highly specialized careers in academe
or practice. Students of doctoral level programs demonstrate the ability to create
knowledge through original research in their areas of specialization. Normally,
doctoral programs will include:18
 The acquisition of advanced knowledge in areas of specialization.
 The development of advanced theoretical or practical research skills for
the areas of specialization.
 Explicit attention to the role of the specialization areas in managerial and
organizational contexts.
 Preparation for teaching responsibilities in higher education (for those
students who expect to enter teaching careers).
 Dissertation, or equivalent, demonstrating personal integration of, and
original intellectual contribution to, a field of knowledge and other areas
as identified by the school".
In the final analysis: Management is vibrant discipline and a profession.
Business/Management faculties are best known for the generation of intellectual
capital - the continuous development of new insights and new educational models
for the discovery of best practices in the utilization of global resources - that
have direct relevance to managers today operating in any country. Advancements
in computer technology, internet and communication platforms have impacted
on business/management education, and given rise to more effective teaching
pedagogy by integrating audio, video and web based education. The knowledge
economy has brought to the forefront the importance of talent and skills in a
changing business landscape that has resulted in a major shift from manufacturing
to service. Now is the time to design a new DNA of quality driven management
education to make our Business/management schools future ready. Schools that

- 49 -

Sri Lankan Journal of Management
Vol. 17, Nos. 1 & 2, January - June, 2012

deliver cutting edge research not only provide real value to the academic
community but also ensure that their programs are consistently renewed with
new insights of advisory councils on management education and accreditation
agencies, which have a direct effect on program quality/excellence, on rankings,
on employability of graduates and resultant overall contributions to the business
community and country's economic growth.
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This Paper "New World Order Demands Management Education Reforms
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to my former colleagues Professors Gamini Gunawardane, Hema Wijewardena,
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and their alumni fellowship. To my dear wife Dr. Deemathie deSilva & family,
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Commission; Dr. Sampath Amaratunge, Dean, Faculty of Management Studies &
Commerce, University of Sri Jayewardenepura; Dr. Uditha Liyanage, Director,
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1.

Educating the Next Generation of Leaders - using Stanford Dean Robert Joss'
words: "Stanford has a bold and inspiring vision for the 21st century -one that
cannot be achieved without the participation of a truly great school of
management. At the Stanford Graduate School of Business, we embrace The
Stanford Challenge with enthusiasm and with our own compelling vision for the
future of management education. We start with the conviction that tomorrow's
world will be one in which the stakes are higher than ever before for organizations,
and that performance matters. However global society evolves managed
organizations -public and private -will continue to drive the production and
delivery of goods and services. When organizations perform well, people live well.
To address the challenges of a changing world, we are reinventing management
education for a new generation. Our introduction of a bold new curriculum for
the MBA program takes advantage of the GSB's intimate scale and collaborative
nature, and customizes learning to each individual student's interests and
experience level. It emphasizes more in-depth and experiential learning -in part
made possible through the expansion of small-group based Seminars; intensive
faculty advising for each student; new opportunities for collaboration with all of
Stanford's seven schools; and a truly global perspective. We strive to instill in our
students a managerial mindset that encompasses four critical components
embodied by our centers: entrepreneurship, social impact, global awareness, and
leadership".

2.

The Harvard changes were informed by Dean Jay Light, for the 100th
anniversary of the school in 2008. Professors David Garvin and Srikant Datar
organized a workshop on "The Future of MBA Education." The event drew on their
conversations with faculty as well as interviews with executives and other business
school deans and ultimately led to the publication of a book, Rethinking the MBA.
The changes to Harvard's MBA program are part of a larger series of changes at
business schools since the economic meltdown of 2008. Some critics pointed a
finger at business schools and their MBAs for the collapse of Wall Street and the
banking system. Since then, numerous business schools -- including Wharton,
Stanford, Berkeley, and Yale -- have unveiled both major and minor changes to
their MBA programs. The changes - announced in 2011 by the new Dean Nitin
Nohria to newly admitted MBA students - are described as "two important
enhancements."Harvard is creating a new course in the first-year required
curriculum called "Field Immersion Experiences for Leadership Development"
(FIELD). The course will focus on developing small-group learning experiences
with teams of six to eight students throughout the first year that are, in the deans'
words, "experiential, immersive and field-based, with the overall goal of advancing
the school's mission to develop leaders who make a difference in the world." Like
other new courses, "it will be designed and delivered by a faculty teaching group,
and it will consist of three modules: the first will center on leadership, the second
on globalization … and the final will integrate learning across the year." The
second change provides faculty and students with increased flexibility and
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creativity to build their course schedules. "We believe both of these enhancements
have the potential to become a platform for significant innovation in experiential
learning in management education……..We also believe these changes to the MBA
curriculum will give our students an array of exciting field-based opportunities
that will serve as a powerful complement to the case method."
3.

The case of MIT's Sloan School of Management, highlight implications for the
future of management education. This is a discourse for the future of management
education. What should the Sloan School do to lead the way in realizing this
vision? "Management education should endeavor to develop principled leaders
who earn trust, who are able to address a broader set of problems and stakeholders,
and who are able to identify and exploit opportunities to innovate, many of which
will be provided by advances in science and technology. In practical terms, what
does this imply? First, it clearly requires us to pay more attention to the ethical
dimensions of being a professional manager, to the sort of leadership that is required
to earn stakeholders' trust. As we at Sloan are redesigning our curricula, we are
placing great emphasis on the effective teaching of ethical principles-on developing
leaders who are principled as well as effective and are able to enhance long-run
viability and performance. Second, as managers are expected to address broader
responsibilities and deal with new, complex issues, so too must the management
school that educate them. To ensure that we are addressing the most important
problems of the day, the management school of the future will need to be an open
forum where a diverse set of people and stakeholders come together to learn and
explore how to address these problems and meet these challenges. This means
doing more than periodically bringing business leaders to campus to share their
vision and problems with faculty and students. It means engaging leaders from
all parts of society-business, government, and civil society. Third, future
managers will need an understanding of the potential benefits, risks, and ethical
challenges posed by emerging technologies, including nanotechnologies, personal
robotics, bioengineering, and others not yet in view. Businesses must innovate,
and innovation depends increasingly on exploiting the potentials of new
technologies. Moreover, ethical and technical analysis will need to be closely
coupled in management decision-making if we are to guide science and technology
in appropriate directions".

4.

United Nations Global Compact [UNGC] www.oecd.org/dataoecd/16/34/
43325078, www.unprme.org/reports/CEIBSPRMEReport2008Final.pdf;

5.

The Future Challenges of Business: Rethinking Management Education Paul J.H.
Schoemaker [Publication date: May 01, 2008. Prod.#: CMR399-PDF-ENG
Harvard Business Publishing] ww.gfme.org/landscape/reportonlineversion.pdf
- See also Subhash C. Jain, Journal of Teaching in International Business, 15286991, Volume 20, Issue 1, 2009,
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6.

EQUIS STANDARDS & CRITERIA http://www.educpros.fr/uploads/media/
16140_CritereEquisEFMD.pdfhttp://wwwManagement
Education
at
Risk.gfme.org/issues/pdfs/Management%20Education%20at%20Risk.pdf
Glossary of terms used in relation to the Bologna Declaration
http://
www.aecinfo.org/glossary%20and%20faq%20english.pdf://www.gfme.org/
landscape/reportonlineversion.pdf
See other relevant citations: The Tequila Crisis (Mexico, 1995), the Asian Flu
Crisis (1997), the Russian Bond Default (1998), the Argentine crisis (2001), and
the Subprime Crisis (2007-09) challenged the notion that the capitalist model
would deliver widespread prosperity. Stormy protests threatened meetings of the
World Trade Organization, G8, G20, and other groups in venues as diverse as
Geneva, Davos, Prague, Genoa, Quebec City, Seattle, Heilingendamm, and
London. After a 50-year process of trade liberalization, the Doha Round of
negotiations collapsed in 2006 as developed and developing countries resisted
abandoning protections for favored industries.

7.

Holland, Kelley, ''Is it time to retrain business schools?'' New York Times, March
14, 2009, electronic document, http://www.nytimes.com/2009/03/15/
business/
15school.html,
accessed
January
31,
2010;
See also other related articles: Stewart, Matthew, ''RIP, MBA.'' The Big Money,
March 25, 2009 electronic document, http://www.thebigmoney.com/articles/
judgments/2009/03/25/rip-mba, accessed January 31, 2010; Plumer, Bradford,
''The MBA Frayed,'' The New Republic, April 1, 2009, electronic document, http:/
/www.tnr.com/article/ politics/mba-frayed, accessed January 31, 2010; Green,
Charles H., ''Wall Street Run Amok, Why Harvard's to Blame,'' BusinessWeek,
October 5, 2009, electronic document, http://www.businessweek.com/bschools/
content/oct2009/bs2009105_376904.htm,
''How to Fix Business Schools,'' compendium of commentaries, electronic
documents, http://blogs.hbr.org/how-to-?x-business-schools/,accessed January
31, 2010; Broughton, Philip D., ''Harvard's Masters of the Apocalypse, 'The Times
of London, March 1, 2009, http://www.timesonline.co.uk/tol/news/uk/
education/article5821706.ece, and Alvarez, Paz,''Las Escuelas de Negocios, Contra
las Cuerdas,''CincoD?´as.com, April 4, 200; http://www.cincodias.com/articulo/
Directivos/escuelas-negocios-cuerdas/20090404cdscdidir_1/cdspor/

8.

George Soros argued that academics and economists had to pay the price for
optimistic convictions about markets and institutions. ''Economists have to accept
a reduction of their status,'' New Paradigm for Financial Markets: The Credit
Crisis of 2008 and What it Means, Public Affairs, New York, 2008.

9.

The University of Exeter Business School's response to the implementation of PRME
has been to launch a completely new MBA programme from 2011.
www.europeanfinancialreview.com/?p=1488

- 56 -

New World Order Demands
Management Education Reforms

1 0 . Rethinking the MBA: Business Education at a Crossroads http://hbr.org/product/
rethinking-the-mba-business-education-at-a-crossro/an/14724-HBK-ENG by
Srikant M. Datar, David A. Garvin, Patrick Cullen. Source: Harvard Business
Press Books . Publication date: Apr 2010. Prod. #: 14724-HBK-ENG
1 1 . www.oecd.org/dataoecd/16/34/43325078.ppt
12. AACSB Globalization of Management Education Changing International
Structures, Adaptive Strategies and the Impact on Initiations Taskforce Report
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